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Assessment I 

The University of Toledo 

Department of Psychology 

PSY 6/7240 CRN: 55676/55677; Section: 001; updated 11/12/19 

 
Term: Fall 

Course Time: R 10:00-12:40 Location: UH 1610 

Lab Time: TBD Location: TBD 

Instructor:  Gregory J. Meyer, Ph.D. and Joni L. Mihura, Ph.D. 

Contact Info:  Gregory.Meyer@utoledo.edu; Joni.Mihura@utoledo.edu  

Office Hours:  GM: by appt. M 2-4, F 11-2; JM: W 3-5, F 2-5 

TA:  Ariana Vidana 

Contact Info: Ariana.Vidana@rockets.utoledo.edu 

Office Hours: TBD 

 
Course Catalog Deo
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9F. Communication of Assessment Findings: Demonstrates awareness of models of report writing and 

progress notes 

10A. Intervention planning: Displays basic understanding of the relationship between assessment and 

intervention 

10B. Skills: Displays basic helping skills  

 

Course Goals 
This course serves four main goals. First, it provides the knowledge and skills necessary to administer, 

score, and interpret commonly used standardized tests of cognitive and neuropsychological ability. 

Second, to use these instruments in applied practice, it is necessary to understand their psychometric 

foundations, so the course provides an overview of psychometric theory and reviews relevant data for 

each test. Third, the course provides a review of applied and theoretical topics, as well as historical and 

ongoing debates in the field of psychological assessment. Fourth, it provides opportunities to learn how 

to communicate test findings in professional formats, through written reports and oral presentations.  

 

Student Learning Outcomes
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Prerequisites and Co-requisites 
There is no prerequisite for this class, though a previous course in measurement and undergraduate 

statistics would be helpful. Students will be concurrently enrolled in graduate courses in Foundations of 

Clinical Practice and Foundations of Psychotherapy. 

 

Required Instructional Materials (Texts and Ancillary Materials) 
 

Required: 
Groth-Marnat, G., & Wright, A. J. (2016). Handbook of psychological assessment (6th ed.). Hoboken, NJ, 

US: John Wiley & Sons, Inc.   

Various Handouts and Articles 

 

Access Required (Purchase not Necessary): 
Technical and Administration Manuals 
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University Policies 
 

General Academic Policies 
All graduate students at UT are expected to read, understand, and follow the academic policies that 

govern their attendance at the University. These policies include, but are not limited to, academic 

dishonesty, academic grievance, leave of absence, and transfer of credit. Please use the following URL to 

read a comprehensive list of academic policies that pertain to you in this class and throughout your 
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sexual or gender-based violence or harassment on or off campus made to faculty or teaching assistants, 

or other university employees must be forwarded to the Title IX Coordinator. The Title IX Office will then 

contact you regarding your rights, your option to participate in the investigation, interim safety 

measures and/or academic accommodations, and the need to proceed with an investigation (even if 

none is requested). Your participation in the process is voluntary. You may call 419-530-3152 to file a 

complaint or visit the following website for more information and resources: 

http://www.utoledo.edu/title-ix/. Policies relating to Title IX can be found at: 

http://www.utoledo.edu/title-ix/policies.html. 

 

Other Resources 

UT also has useful campus resources for students in need. The Food Pantry is available for students in 

need: http://www.utoledo.edu/studentaffairs/food-pantry/. For Other Emergency Needs, students can 

contact the Office of Student Advocacy and support (http://www.utoledo.edu/studentaffairs/student-

advocacy/). Students also may contact the Dean’s Office at 530-4616. They aim to do everything they 

can to get students the assistance they need to be successful in their classes. 

 

Course Format 

This course covers 3 modules: (1) overview, (2) cognitive assessment, and (3) neuropsychological 

assessment; two of these (cognitive and neuropsychological) are core course modules and will require 

the demonstration of specific competencies, as noted below. The course will consist of one 3-hour class 

meeting each week, accompanied by one 1-hour weekly lab meeting. The content of the labs will 

correspond to the didactic material covered in the class 
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from their parent or legal guardian to participate on Sona, but should still sign an assent form. Only use 

the volunteer’s initials on any of the testing materials.  

 

Ethical Considerations.  

Some confidential client data is used in this class. The test results and reports are redacted for 

anonymity, but there are also videos of clients shown in class. Please follow the ethical guidelines 

regarding protection of assessment data and information. For general assessment purposes, you are 

expected to be familiar with the APA Ethical Principles for Psychologists and Code of Conduct, especially 

Standard 9: http://www.apa.org/ethics/code/ 

 

Overview of Course Grade Assignment 
Grades in this course will be based upon demonstrated competencies in the following domains for the 

core modules: (1) administration, scoring, and interpretation of specific tests and assessment methods, 

(2) oral case presentations, and (3) report writing.  

 

In the Overview Course Module, mastery of the material covered will be assessed in the context of an 

integrative paper (10%) in which students demonstrate knowledge of the general principles and theories 

underlying psychological assessment in the context of ethical and diversity issues salient to assessment.  

 

Administration, scoring, and interpretation (30%). Each core module of this course will introduce specific 

approaches and tests relevant to psychological assessment. For each test and approach reviewed in 

each of the core modules, you will be required to demonstrate competency with respect to 

administration, scoring, and interpretation. The first two competencies will be assessed primarily in the 

context of the lab component of the course; the third will be assessed in the context of 
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Tentative Course Schedule 
Date 
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Supplemental Required or Optional Readings 
 
Overview Section 
 
Week 1 (for all, skim abstracts, and read if it sparks your interest) 
 
Campbell, D. T., & Fiske, D. W. (1959). Convergent and discriminant validation by the multitrait-

multimethod matrix. Psychological Bulletin, 56, 81-105 
Cronbach, L. J., & Meehl, P.E. (1955). Construct validity in psychological tests. Psychological Bulletin, 52, 

281-302. 
Henry, B., Moffitt, T. E., Caspi, A., Langley, J., & Silva, P. A. (1994). On the "remembrance of things past": 

A longitudinal evaluation of the retrospective method. Psychological Assessment, 6, 92-101. 
http://dx.doi.org/10.1037/1040-3590.6.2.92  

Kagan, J. (1988). The meanings of personality predicates. American Psychologist, 43, 614-620. 
http://dx.doi.org/10.1037/0003-066X.43.8.614  

Meyer, G. J., Finn, S. E., Eyde, L., Kay, G. G., Moreland, K. L., Dies, R. R., Eisman, E. J., Kubiszyn, T. W., & 
Reed, G. M. (2001). Psychological testing and psychological assessment: A review of evidence 
and issues. American Psychologist, 56, 128
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Week 5 
Kotov, R., Krueger, R. F., Watson, D., Achenbach, T. M., Althoff, R. R., Bagby, R. M., & ... Zimmerman, M. 

(2017). The Hierarchical Taxonomy of Psychopathology (HiTOP): A dimensional alternative to 
traditional nosologies. Journal of Abnormal Psychology, 126, 454-477. HiTOP is a new 
dimensionalized hierarchically organized approach to understanding, assessing, and treating 
psychopathology. What might be the challenges of implementing this approach rather than the 
DSM-5? What would be the benefits? 
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Deary, I. J. (2012). Intelligence. Annual Review of Psychology, 63, 453-482. 
http://dx.doi.org/10.1146/annurev-psych-120710-100353 

Lubinski, D. (2004). Introduction to the Special Section on Cognitive Abilities: 100 Years After Spearman's 
(1904) "'General Intelligence,' Objectively Determined and Measured". Journal of Personality 
and Social Psychology, 86, 96-111. http://dx.doi.org/10.1037/0022-3514.86.1.96 

Nisbett, R. E., Aronson, J., Blair, C., Dickens, W., Flynn, J., Halpern, D. F., & Turkheimer, E. (2012). 
Intelligence: New findings and theoretical developments. American Psychologist, 67, 130-159. 
http://dx.doi.org/
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Benson, N., Hulac, D. M., & Kranzler, J. H. (2010). Independent examination of the Wechsler Adult 
Intelligence Scale-Fourth Edition (WAIS-IV): What does the WAIS-IV measure? Psychological 
Assessment, 22, 121-130. http://dx.doi.org/10.1037/a0017767 

Canivez, G. L. (2013). Incremental criterion validity of WAIS–IV factor index scores: Relationships with 
WIAT–II and WIAT–III subtest and composite scores. Psychological Assessment, 25(2), 484-495. 
http://dx.doi.org/10.1037/a0032092 

Canivez, G. L., & Watkins, M. W. (2010). Investigation of the factor structure of the Wechsler Adult 
Intelligence Scale-Fourth Edition (WAIS-IV): Exploratory and higher order factor analyses. 
Psychological Assessment, 22, 827-836. http://dx.doi.org/10.1037/a0020429 

Carlozzi, N. E., Kirsch, N. L., Kisala, P. A., & Tulsky, D. S. (2015). An Examination of the Wechsler Adult 
Intelligence Scales, Fourth Edition (WAIS-IV) in individuals with complicated Mild, moderate and 
severe Traumatic Brain Injury (TBI). The Clinical Neuropsychologist, 29, 21-37. 
http://dx.doi.org/10.1080/13854046.2015.1005677 

Erdodi, L. A., Abeare, C. A., Lichtenstein, J. D., Tyson, B. T., Kucharski, B., Zuccato, B. G., & Roth, R. M. 
(2017). Wechsler Adult Intelligence Scale-Fourth Edition (WAIS-IV) processing speed scores as 
measures of noncredible responding: The third generation of embedded performance validity 
indicators. Psychological Assessment, 29, 148-157. http://dx.doi.org/10.1037/pas0000319 

McDermott, P. A., Watkins, M. W., & Rhoad, A. M. (2014). Whose IQ is it?-Assessor bias variance in high-
stakes psychological assessment. Psychological Assessment, 26, 207-214. 
D
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Drozdick, L. W., & Cullum, C. M. (2011). Expanding the ecological validity of WAIS-IV and WMS-IV with 
the Texas Functional Living Scale. Assessment, 18, 141-155. 
http://dx.doi.org/10.1177/1073191110382843  

Drozdick, L. W., Holdnack, J. A., Weiss, L. G., & Zhou, X. (2013). Overview of the WAIS-IV/WMS-IV/ACS. In 
J. A. Holdnack, L. W. Drozdick, L. G. Weiss, & G. L. Iverson (Eds.), Practical resources for the 
mental health professional. WAIS-IV, WMS-IV, and ACS: Advanced clinical interpretation (pp. 1-
73). San Diego, CA, US: Elsevier Academic Press. http://dx.doi.org/10.1016/B978-0-12-386934-
0.00001-8  

Drozdick, L. W., Raiford, S. E., Wahlstrom, D., & Weiss, L. G. (2018). The Wechsler Adult Intelligence 
Scale-
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spectrum disorders: Data from the UK national specialist clinic. Child Neuropsychology, 25, 648-
663. http://dx.doi.org/10.1080/09297049.2018.1516202 

Stephens, T. L. (2014). The assessment of executive functioning using the Delis-Kaplan Executive 
Functions System (D-KEFS). In S. Goldstein & J. A. Naglieri (Eds.), Handbook of executive 
functioning 
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Epstein, J. N., Erkanli, A., Conners, C. K., Klaric, J., Costello, J. E., & Angold, A. (2003). Relations Between 
Continuous Performance Test Performance Measures and ADHD Behaviors. Journal of Abnormal 
Child Psychology, 31(5), 543-554. http://dx.doi.org/10.1023/A:1025405216339  

MacQueen, D. A., Minassian, A., Henry, B. L., Geyer, M. A., Young, J. W., & Perry, W. (2018). 
Amphetamine modestly improves Conners’ Continuous Performance Test performance in 
healthy adults. Journal of the International Neuropsychological Society, 24(3), 283-293. 
http://dx.doi.org/10.1017/S135561771700090X  

Naglieri, J. A., Goldstein, S., Delauder, B. Y., & Schwebach, A. (2005). Relationships between the WISC-III 
and the Cognitive Assessment System with Conners' rating scales and continuous performance 
tests. Archives of Clinical Neuropsychology, 20(3), 385-401. 
http://dx.doi.org/10.1016/j.acn.2004.09.008  
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school-age years. Journal of Psychoeducational Assessment, 35, 731-754. 
http://dx.doi.org/10.1177/0734282916659208  

Flanagan, D. P., Alfonso, V. C., Costa, M., Palma, K., & Leahy, M. A. (2018). Use of ability tests in the 
identification of specific learning disabilities within the context of an operational definition. In D. 
P. Flanagan & E. M. McDonough (Eds.), Contemporary intellectual assessment: Theories, tests, 
and issues (pp. 608-642). New York, NY, US: Guilford Press. 

Flanagan, D. R., Fiorello, C. A., & Ortiz, S. O. (2010). Enhancing practice through application of Cattell-
Horn-Carroll theory and research: A "third method" approach to specific learning disability 
identification. Psychology in the Schools, 47, 739-760. https://doi.org/10.1002/pits.20501  

Giofrè, D., Toffalini, E., Altoè, G., & Cornoldi, C. (2017). Intelligence measures as diagnostic tools for 
children with specific learning disabilities. Intelligence, 61, 140-145. 
http://dx.doi.org/10.1016/j.intell.2017.01.014  




