Foundations of Psychotherapy |
The University of Toledo
Department of Psychology
PSY 6/7360

Instructors: Matthew Tull, Ph.D.; Wesley
Bullock, Ph.D.; Sarah Francis, Ph.D.; Joni
Mihura, Ph.D.

Email: matthew.tull@utoledo.edu;
wesley.bullock@utoledo.edu;
sarah.francis@utoledo.edu;



mailto:matthew.tull@utoledo.edu
mailto:wesley.bullock@utoledo.edu
mailto:sarah.francis@utoledo.edu
mailto:joni.mihura@utoledo.edu
mailto:Kayla.Scamaldo@rockets.utoledo.edu




personality for the practice of clinical psychology in terms of therapy and
assessment as well as their place in health service psychology.

d. Understand, reflect upon, articulate, and integrate the historical context of
cognitive behavior therapy and its influence on third-wave behavioral therapies.

PREREQUISITES AND CO-REQUISITES
Students entering this graduate course will be concurrently enrolled in graduate courses in
Assessment | and Foundations of Clinical Practice I.

UNIVERSITY POLICIES

All students at the University of Toledo are expected to read, understand, and follow the
academic policies that govern their attendance at the University. These policies include, but are
not limited to, academic dishonesty, academic forgiveness, adding and dropping a course,
grades and grading, and the missed class policy. Please use the following URL to read a
comprehensive list of academic policies that pertain to you in this class and throughout your
academic journey:


http://www.utoledo.edu/policies/academic/undergraduate/
http://www.utoledo.edu/policies/administration/diversity/pdfs/3364_50_03_Nondiscrimination_o.pdf
http://www.utoledo.edu/policies/administration/diversity/pdfs/3364_50_03_Nondiscrimination_o.pdf
http://www.utoledo.edu/policies/administration/diversity/pdfs/3364_50_03_Nondiscrimination_o.pdf
http://www.utoledo.edu/policies/audience.html/#students
http://www.utoledo.edu/offices/student-disability-services/index.html
mailto:StudentDisability@utoledo.edu

examination after the announced conclusion of the examination period; 7) Taking, converting,
concealing, defacing, damaging or destroying any property related to the preparation or
completion of assignments, research or examination; 8) Submitting the same written work to
fulfill the requirements for more than one course. The full University policy on academic
dishonesty may be found at http://www.utoledo.edu/dl/students/dishonesty.html

Resources Related to Sexual or Gender-based Violence and Harassment

The University of Toledo cares greatly about the health and well-being of our students, staff,
and faculty, and takes all sexual or gender-based violence and harassment very seriously. If you
have experienced sexual assault, sexual harassment, intimate partner violence, and/or stalking
and want a confidential place to obtain support and information, please contact the Center for


http://www.utoledo.edu/dl/students/dishonesty.html
http://www.utoledo.edu/title-ix/
http://www.utoledo.edu/title-ix/policies.html

Reflection/reaction papers (30%). Every other week beginning with the 2" week, students will
write a reflection or reaction paper that will incorporate elements from the current week’s
reading with elements from the previous week’s reading. No page limit is specified for these
reaction papers. Instructors will provide written responses to students evaluating the extent to
which the student has demonstrated understanding of the readings and class discussion and to
what degree students are able to think critically, communicate at an advanced level, and
integrate the reading material with their understanding of clinical practice applications. The
content of these papers should include your own insights and learning about the specific theory
and/or therapy that include (a) new concepts or ways of thinking and/or (b) professional
insights. You will be graded according to (a) your ability to clearly and concisely state the key
concepts and (b) clearly convey nearly-learned concepts and/or professional insights that you
find interesting and helpful.

Two Essay Exams (20% each for a total of 40%). Each section of this course (1. Psychopathology
and 2. Theories of Psychology) will require the successful completion of an essay exam. You will
be presented with a series of questions from different course lectures. For each question, you
will be expected to provide an answer that is no more than 2 pages, double-spaced and in at
least 10-point font. For each exam, you must provide your own, original work; however, you can
use any or all of the primary and supplemental readings to assist you in formulating and
supporting your essay questions.
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COURSE SCHEDULE

10

Week | Date Section 1: Psychopathology Instructor

1 8/19 Categorical and Dimensional Models of Psychopathology —1 | Tull

2 8/26 Categorical and Dimensional Models of Psychopathology — Il | Tull

3 9/2 Etiological models of psychopathology - neurobiological, Francis
developmental, psychological, and socio-cultural

4 9/9 Nosological considerations for anxiety disorders/HPA Tull
axis/phobias/panic disorder/GAD/OCD/PTSD

5 9/16 Nosological considerations for Affective Bullock
Disorders/Depression/PDD/Bipolar

6 9/23 Nosological considerations for Dissociative Disorders and Bullock
Somatic Symptom Disorders; Eating disorders

7 9/30 Nosological considerations for Schizophrenia Spectrum and | Bullock
Psychotic Symptom Disorders

8 10/7 Nosological considerations for child psychopathology and Francis
ADHD

9 10/14 | Nosological considerations for Personality Disorders Tull
Section 2: Theories of psychology

10 10/21 | History of Personality Psychology and Cross-Cultural Bullock
Approaches to Personality

11 10/28 | Psychodynamic Perspectives Mihura




