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CATALOG/COURSE DESCRIPTION

Class Location: UH1610

Class Day/Time: Wednesday 2pm-440pm
Credit Hours: 3

TA: Tara Spitzen

TA email: Tara.Spitzen@rockets.utoledo.edu

The goal of this course is to provide a continued introduction, building upon the content of PSY 6300
Foundations of Clinical Practice I, to the basic clinical skills needed to conduct intake and diagnostic
assessments, administer structured diagnostic interviews, and provide therapy. Foundational clinical skills
central to all forms of assessment and therapy will be reviewed and practiced, including assessment and
treatment techniques relevant to vulnerable and at-risk groups.

STUDENT LEARNING OUT8roups.
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university employees must be forwarded to the Title IX Coordinator. The Title IX Office will then contact
you regarding your rights, your option to participate in the investigation, interim safety measures and/or
academic accommodations, and the need to proceed with an investigation (even if none is requested).
Your participation in the process is voluntary. You may call 419.530.3152 to file a complaint or visit the
following website for more information and resources: http://www.utoledo.edu/title-ix/. Policies
relating to Title IX can be found at: http://www.utoledo.edu/title-ix/policies.html.

COURSE EXPECTATIONS AND GUIDELINES

Please arrive to class on time. If you are going to be late or miss a class, please notify the instructor in
advance. Please make sure cell phones are turned off (or on vibrate) during class, and please refrain from
any online activity or the use of cell phones (including texting) during class.

The primary expectation for this course is that you will participate fully (and willingly) in each class and in
all exercises, discussions, and role-plays. This is an experiential learning course in which participation in
discussions and exercises is the primary basis for grading. You will be expected to participate actively in
all role-playing and other exercises and to practice skills and techniques in class with your peers, TA
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the last week of the course in the spring semester and modify it as needed based on what they
learned during the course.

Intake and diagnostic assessment: 25%
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Weekly Reading List

Week 1: Mental status exam

Sommers-Flanagan & Sommers-Flanagan (2015). Clinical Interviewing—Chapter 8: The mental status
examination.

Sheehan, D. V., et al. (1998). The Mini-International Neuropsychiatric Interview (MINI): The development
& validation of a structured diagnostic interview for DSM-IV & ICD-10. Journal of Clinical Psychiatry, 59
(suppl. 20), 22-33.

Week 2: Couples and families

Sommers-Flanagan, J., & Sommers-Flanagan, R. (2015). Clinical InterviewingChapter13: Principles and
Tips for Interviewing Couples and Families. Hoboken, NH: John Wiley & Sons.

Weeks 3-4: Suicide risk assessment and treatment of suicidal patients

Bryan, C. J., & Rudd, M. D. (2006). Advances in the assessment of suicide risk. Journal of clinical
psychology, 62(2), 185-200.

Wingate, L. R., Joiner, T. E., Walker, R. L., Rudd, M. D., & Jobes, D. A. (2004). Empirically informed
approaches to topics in suicide risk assessment. Behavioral Sciences & the Law, 22(5), 651-665.



First, M. B., & Williams, J. B. (2016). SCID-5-CV: Structured Clinical Interview for DSM-


https://www.youtube.com/watch?v=mND56jYPCRU
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https://www.integration.samhsa.gov/clinical-practice/sbirt
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Stadnick, N. A., Schlagel, R. H., & Martinez, J. I. (2016). Using observational assessment to help identify
factors associated with parent participation engagement in community-based child mental health
services. Child Youth Care Forum, 45, 745-758.

De Los Reyes, A. (2011). Introduction to the Special Section: More than measurement error: Discovering
meaning behind informant discrepancies in clinical assessments of children and adolescents. Journal of
Clinical Child & Adolescent Psychology, 40, 1-9.

De Los Reyes, A., Youngstrom, E. A., Pabon, S. C., Youngstrom, J. K., Feeny, N. C., & Findling, R. L. (2011).
Internal consistency and associated characteristics of informant discrepancies in clinic referred youths
age 11 to 17 years. Journal of Clinical Child & Adolescent Psychology, 40, 36-53.

Sommers-Flanagan & Sommers-Flanagan (2015). Clinical Interviewing—Chapter 12: Interviewing young
clients.
Week 11: Managing therapy interfering behaviors

Linehan (1993). Cognitive behavioral treatment of borderline personality disorder—Chapter 15. Special
Treatment Strategies.

Farmer, R. F., & Chapman, A. L. (2016). Navigating therapeutic challenges. In Behavioral interventions in
cognitive behavior therapy, 2nd edition (pp. 325-354). Washington, DC: American Psychological
Association.

Rupert, P.A., Miller, A.O., & Dorociak, K.E. (2015). Preventing burnout: what does the research tell us?



